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Part I

Answer all questions in this part.

Directions (1–50): For each statement or question, write on the separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

1 The British system of mercantilism was opposed
by many American colonists because it
(1) placed quotas on immigration
(2) discouraged the export of raw materials to

England
(3) placed restrictions on trading
(4) encouraged colonial manufacturing

2 The Mayflower Compact, House of Burgesses,
and Fundamental Orders of Connecticut are all
examples of the efforts of colonial Americans to
(1) use democratic practices in government
(2) protest British land policies
(3) establish religious freedom
(4) overthrow British royal governors

3 The lack of a national executive and judiciary
under the Articles of Confederation suggests that
the founders of the American republic
(1) risked tyranny for the sake of effective

national government
(2) copied the British constitution
(3) prized national unity above the sovereignty of

the states
(4) feared a strong central government

4 The Declaration of Independence and the Bill of
Rights are similar in that both
(1) support a federal system of government
(2) maintain the importance of a strong chief

executive
(3) provide for a system of checks and balances
(4) support limitations on governmental power

Base your answers to questions 5 and 6 on the
statements below and on your knowledge of social
studies.

Speaker A: A leader is not ultimately responsible to
the people but to God, from whom the
leader derives the right to govern.

Speaker B: Each citizen is entitled to a voice in 
government. Therefore, government
should be run by those representatives
elected directly by the citizens so that
the will of the citizens is expressed.

Speaker C: History has taught us that the concentra-
tion of political power leads to the abuse
of that power. Therefore, power should
be divided among national, state, and
local governments.

Speaker D: Life is a struggle. Those who seize and
maintain political power represent the
strongest and most competent of that
society and earn the right to govern.

5 The principle of federalism contained in the
Constitution of the United States is most consis-
tent with the ideas of Speaker
(1) A (3) C
(2) B (4) D

6 Over the course of its history, the United States
has advanced the goal of Speaker B by
(1) upholding the separation of church and state
(2) adding constitutional amendments to expand

voting rights
(3) expanding the role of the Supreme Court in

government
(4) providing for the direct election of the president



7 Which statement describes a characteristic of
democracy that is provided for in the United
States Constitution?
(1) Political power in Congress is held by the

ranking political party.
(2) All bills passed by Congress are reviewed by

the Supreme Court.
(3) Citizens choose their congressional represen-

tatives.
(4) The president can require Congress to sub-

mit legislation for the cabinet’s approval.

8 The implied powers suggested by the United
States Constitution show that the writers recog-
nized the
(1) powers of government needed to be able to

adapt to change
(2) rights of the states had to be protected
(3) powers of the Supreme Court needed to be

checked
(4) rights of the citizens were the first concern of

government

9 What were two key precedents established by
George Washington during his presidency?
(1) aid to farmers and the end of the slave trade
(2) universal male suffrage and support for politi-

cal parties
(3) foreign policy of neutrality and the use of

presidential advisors
(4) protective tariffs and foreign alliances during

peacetime

10 “It is emphatically the province and duty of the
judicial department to say what the law is. . . .”

— Marbury v. Madison, 1803
This statement expresses the Supreme Court’s
claim that
(1) courts must abide by a strict interpretation of

the Constitution
(2) federal laws must be approved by the courts

before they can take effect
(3) the judicial branch must have a role in the

amendment process
(4) the power of judicial review belongs to the courts

11 Alexander Hamilton’s financial plan helped to estab-
lish the credit of the United States government by
(1) providing for the payment of the nation’s

debts
(2) taxing only the people most able to pay
(3) favoring agriculture over industry
(4) encouraging spending for national defense

12 “A house divided against itself cannot stand. I
believe this government cannot endure perma-
nently half slave and half free.” 

— Abraham Lincoln, 1858
According to this quotation, Abraham Lincoln
believed that
(1) slavery was immoral and should be abolished

immediately
(2) sectional differences threatened to destroy

the Union
(3) the Southern states should be allowed to secede
(4) to save the nation, the North should compro-

mise with the South on slavery

13 Which statement most accurately describes
President Abraham Lincoln’s plan for
Reconstruction after the Civil War?
(1) Southerners should be made to pay for their

rebellion.
(2) The Union should be restored as quickly as

possible.
(3) African Americans should be given free land.
(4) War damages should be collected through

military occupation.

14 During Reconstruction, the Black Codes passed
by Southern states were attempts to
(1) provide land to former slaves
(2) punish former Confederate leaders
(3) repeal the Jim Crow laws
(4) deny equal rights to African Americans
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15 Following Reconstruction, the term New South
was most often used to describe
(1) changes in the Southern economy
(2) new attitudes in race relations
(3) the growth of the Republican Party in the

South
(4) the decline of the sharecropping system

16 “Labor Leaders Executed for Causing Haymarket
Riot”

“State Militia Called In To End Homestead Strike”
“1,000 Jailed as Silver Miners Protest Wage Cuts”

Which statement about labor unions in the late
1800s is illustrated by these headlines?
(1) Strikes by labor unions usually gained public

support.
(2) The government frequently opposed labor

union activities.
(3) Labor union demands were usually met.
(4) Arbitration was commonly used to end labor

unrest.

17 “Transportation being a means of exchange and a
public necessity, the government should own and
operate the railroads in the interest of the people.”   

(1892)

Which group showed the greatest support for this
idea?
(1) western farmers (3) factory owners
(2) union leaders (4) railroad owners

18 During the late 19th and early 20th centuries, the
intervention of the United States in Latin
America was motivated mainly by a desire to
(1) reduce the influence of communism
(2) control Latin American independence move-

ments
(3) promote European colonization of the area
(4) protect growing United States investments in

Latin America

19 Which situation was the immediate cause of the
United States entry into World War I in 1917?
(1) The League of Nations requested help.
(2) The Maine was blown up in Havana Harbor.
(3) Nazi tyranny threatened Western democracy.
(4) German submarines sank United States mer-

chant ships.

20 Which statement best summarizes President
Theodore Roosevelt’s views about conservation?
(1) Environmental issues are best decided by the

private sector.
(2) Unlimited access to natural resources is the

key to business growth.
(3) Wilderness areas and their resources should

be protected for the public good.
(4) Decisions about the use of natural resources

should be left to the states.

21 The Populist and the Progressive movements were
similar in their approaches to reform in that both
(1) supported the return of powers to the state

governments
(2) promoted the use of violent strikes and

protests against big business organizations
(3) opposed the strict laissez-faire attitudes of the

federal government
(4) lobbied for immediate social and economic

equality for African Americans

Base your answers to questions 22 and 23 on the state-
ments below and on your knowledge of social studies.

Speaker A: The [African American] demands equal-
ity — political equality, industrial equal-
ity, and social equality; and he is never
going to be satisfied with anything less.

Speaker B: Equal but separate accommodations for
the white and colored races is for the
preservation of the public peace and
good order.

Speaker C: Vocational training will provide the
means for African Americans to gain the
civil liberties they deserve.

Speaker D: The best answer for the equality of the
[African American] lies in a return to his
homeland in Africa.

22 Which speaker most strongly agrees with the
beliefs of W. E. B. Du Bois?
(1) A (3) C
(2) B (4) D

23 Which speaker would most likely support the Jim
Crow laws that emerged in the 1890s?
(1) A (3) C
(2) B (4) D
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Base your answers to questions 24 and 25 on the cartoon below and on your knowledge of social studies.

Source: A Political Cartoon History of the United States, Scott Foresman (adapted)

J.P.

Morgan

For

Sale
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24 Which 19th-century business practice does this cartoon illustrate?
(1) forming cooperatives
(2) establishing trade zones
(3) creating monopolies
(4) expanding global markets

25 The cartoonist would most likely support federal government attempts to
(1) pass antitrust legislation
(2) limit regulation of business
(3) establish high tariffs
(4) stop industrial pollution



Base your answer to question 26 on the cartoon
below and on your knowledge of social studies.

26 The cartoon illustrates President Theodore
Roosevelt’s attempt to 
(1) ignore antitrust laws
(2) conserve natural resources
(3) limit the power of monopolies
(4) eliminate foreign ownership of United States

corporations

27 Why did the Senate reject the Versailles Treaty
(1919)?
(1) to keep the United States free from foreign

entanglements
(2) to express opposition to the harsh sanctions

imposed on Germany
(3) to avoid the dues for membership in the

League of Nations
(4) to reduce United States military forces in

Europe

28 In the 1920s, which economic factor led to the
Great Depression?
(1) lack of investment in the stock market
(2) attempt by the United States to promote free

trade
(3) failure to develop new consumer goods

industries
(4) overproduction of farm products and manu-

factured goods

29 One difference between the administrations of
President Franklin D. Roosevelt and President
Herbert Hoover is that Roosevelt was
(1) unwilling to allow government agencies to

establish jobs programs
(2) unable to win congressional support for his

economic program
(3) able to ignore economic issues for most of his

first term in office
(4) more willing to use government intervention

to solve economic problems

30 The National Labor Relations Act (Wagner Act)
of 1935 gave labor unions the right to
(1) represent workers in collective bargaining
(2) insist on an open shop in the workplace
(3) establish quotas on immigration
(4) use blacklists and yellow dog contracts

31 President Franklin D. Roosevelt’s response to
Supreme Court decisions that declared several
New Deal laws unconstitutional was to
(1) ask Congress to limit the Court’s jurisdiction
(2) propose legislation to increase the size of the

Court
(3) demand the resignation of several justices
(4) ignore the Court’s rulings

32 Prior to United States entry into World War II,
Congress passed the Cash-and-Carry Act of 1939
and the Lend-Lease Act of 1941. These foreign
policy actions showed that the United States
(1) gave equal support to both the Allied and Axis

Powers
(2) attempted to contain the spread of commu-

nism
(3) maintained a strict policy of isolationism
(4) became increasingly drawn into the war in

Europe

33 One similarity between the Truman Doctrine and
the Eisenhower Doctrine is that both were
designed to
(1) limit the spread of communism
(2) help develop the space program
(3) restrict United States foreign aid
(4) assist rebellions against the Soviet Union

Source: Triumph of the American Nation, Harcourt Brace

White
House
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Base your answer to question 34 on the quotation
below and on your knowledge of social studies.

“. . . it is known that there are Japanese resi-
dents of California who have sought to aid the
Japanese enemy by way of communicating
information . . .”

— Culbert Olson, Governor of California,
February 1942

34 This statement helped influence President
Franklin D. Roosevelt to
(1) ask Congress to declare war on Japan
(2) force most Japanese Americans to leave the

United States
(3) send federal troops to guard California’s capital
(4) restrict the civil liberties of Japanese Americans

Base your answer to question 35 on the diagram
below and on your knowledge of social studies.

35 Which development following World War II
caused the urban-suburban pattern shown in the
diagram?
(1) increase in the number of farms
(2) expansion of highways and automobile owner-

ship
(3) movement of most factories to rural areas
(4) decline in the number of middle-income

families

36 The war crimes trials of German and Japanese
military officials following World War II estab-
lished that
(1) it is difficult to convict leaders of crimes

against humanity
(2) civil liberties must be expanded for civilians

during wartime
(3) individuals can be held responsible for

wartime atrocities against civilians
(4) genocidal acts are acceptable during wartime

37 In the post–World War II era, Senator Joseph
McCarthy and the House Un-American Activities
Committee attempted to
(1) develop an effective system for spying on

other countries
(2) make Cold War programs a priority in United

States foreign policy
(3) identify Communists in the government and

elsewhere in American society
(4) establish a policy of détente with the Soviet

Union

38 Which foreign policy concept influenced the deci-
sion of the United States to become militarily
involved in Southeast Asia in the 1950s and 1960s?
(1) appeasement (3) peaceful coexistence
(2) détente (4) domino theory

39 The federal voting rights laws passed in the 1950s
and 1960s were designed to
(1) return control of voting regulations to the

states
(2) remove racial barriers to voting
(3) extend suffrage to American women
(4) prevent recent immigrants from voting

40 “I would agree with Saint Augustine that ‘An
unjust law is no law at all.’ ”

— Dr. Martin Luther King, Jr.
“Letter From Birmingham City Jail”

This statement was used by Dr. King to show sup-
port for 
(1) Social Darwinism 
(2) Jim Crow laws
(3) separation of church and state
(4) civil disobedience
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41 Which situation was a result of the Vietnam War?
(1) South Vietnam was able to maintain its non-

communist status.
(2) The United States questioned its role as a

police officer of the world.
(3) Richard Nixon was forced to resign the presi-

dency.
(4) The War Powers Act was repealed by Congress.

42 Which initiative was part of President Lyndon
Johnson’s Great Society program?
(1) providing medical care to the poor and elderly
(2) reducing federal aid to education
(3) increasing foreign aid to the Soviet Union
(4) opposing civil rights legislation

Base your answer to question 43 on the cartoon
below and on your knowledge of social studies.

43 What is the main idea of this cartoon from the
Watergate era?
(1) The Supreme Court presides over a presi-

dential impeachment trial.
(2) Congress has to obey the Constitution.
(3) The president has the final word involving

constitutional issues.
(4) No person or group is above the law.

Base your answer to question 44 on the cartoon
below and on your knowledge of social studies.

44 This 1991 cartoon is criticizing President George
Bush for
(1) refusing to support the United Nations
(2) involving the United States in foreign wars
(3) using foreign affairs to hide domestic failures
(4) ignoring the economic needs of developing

nations

45 The aging of the baby boom generation will most
likely result in 
(1) an increase in Social Security spending
(2) a decrease in health care costs
(3) a decrease in infant mortality in the United

States
(4) a balanced federal budget

46 Population data from the census of 2000 was
used to determine the number of
(1) states in the Union
(2) senators from each state
(3) electoral college votes from each state
(4) Supreme Court justices

Source: Steve Kelley, Copley News Service

Above Any Office

Source: Herblock, America, the Glorious Republic,
Houghton Mifflin Co.

Constitution
of the

United States

WatergateRuling
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47 What did the federal government propose to address the problem suggested by the
graph?
(1) creation of a national one-child policy
(2) expansion of the Medicare program
(3) development of a national child-care program for working parents
(4) elimination of Social Security benefits for Americans over the age of 85

48 The 14th and 15th Amendments, passed during Reconstruction, resulted in
(1) equal rights for women in the United States
(2) expanded rights for Native American Indians on reservations
(3) increased individual rights for African Americans
(4) additional rights for Southern segregationists
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Base your answer to question 47 on the graph below and on your knowledge of social studies.

1900

1910

1920

1940

1960

1980

2000

2020

2040

0.1 million

0.2 million

0.2 million

0.4 million

0.9 million

2.2 million

4.3 million

6.7 million*

12.3 million*

Number of People 85 Years and Older in the United States Population

*Projected



49 This poem was a literary contribution from the
(1) abolitionist movement (3) Prohibition movement
(2) Progressive Era (4) Harlem Renaissance

50 The main purpose of this poem was to
(1) end the institution of slavery
(2) demonstrate self-respect by African Americans
(3) maintain separation of the races
(4) promote the back-to-Africa movement
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Base your answers to questions 49 and 50 on the poem below and on your knowledge of social studies.

“I, Too, Sing America”

I, too, sing America.

I am the darker brother.
They send me to eat in the kitchen

When company comes,
But I laugh,
And eat well,
And grow strong.

Tomorrow,
I’ll sit at the table
When company comes.
Nobody’ll dare
Say to me,
“Eat in the kitchen,”
Then.

Besides, 
They’ll see how beautiful I am
And be ashamed—

I, too, am America.

— Langston Hughes, 1926
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Answers to the essay questions are to be written in the separate essay booklet.

In developing your answers to Parts II and III, be sure to keep these general definitions in mind:
(a) discuss means “to make observations about something using facts, reasoning, and argu-

ment; to present in some detail”
(b) show means “to point out; to set forth clearly a position or idea by stating it and giving

data which support it”

Part II

THEMATIC ESSAY QUESTION

Directions: Write a well-organized essay that includes an introduction, several paragraphs addressing the task
below, and a conclusion.

Theme: Supreme Court Cases Concerning Constitutional Civil Liberties

The United States Supreme Court has played a major role in either
expanding or limiting constitutional civil liberties in the United States.

Task:

Identify two Supreme Court cases that have had an impact on civil 
liberties in the United States. For each case identified: 

• Discuss the facts of the case 
• Identify a specific constitutional civil liberty issue addressed by the

Supreme Court
• Discuss how the decision of the Supreme Court either expanded or

limited a specific constitutional civil liberty in the United States

You may use any appropriate Supreme Court case from your study of United States 
history. Some suggestions you might wish to consider include Plessy v. Ferguson (1896),
Schenck v. United States (1919), Korematsu v. United States (1944), Brown v. Board of
Education of Topeka (1954), Mapp v. Ohio (1961), Gideon v. Wainwright (1963), Miranda v.
Arizona (1966), Tinker v. Des Moines School District (1969), or New Jersey v. T.L.O. (1985).

You are not limited to these suggestions.

Guidelines:

In your essay, be sure to:
• Address all aspects of the Task
• Support the theme with relevant facts, examples and details
• Use a logical and clear plan of organization
• Introduce the theme by establishing a framework that is beyond a simple restatement of the

Task and conclude with a summation of the theme
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Part III

DOCUMENT-BASED QUESTION

This question is based on the accompanying documents (1–7). The question is designed to test
your ability to work with historical documents. Some of the documents have been edited for the pur-
poses of the question. As you analyze the documents, take into account the source of each document
and any point of view that may be presented in the document.

Historical Context:

United States immigration policy has changed over time to reflect the needs and attitudes
of American society.

Task: Using information from the documents and your knowledge of United States history,
answer the questions that follow each document in Part A. Your answers to the 
questions will help you write the Part B essay, in which you will be asked to:

• Discuss immigration policies or actions taken by the United States 
government that affected the immigration of people to the United States

• Show how these policies or actions reflected the needs and attitudes of
American society at that time

NAME___________________________       SCHOOL_______________________________
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Part A

Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided.

Document 1

As a class, they [Chinese laborers] are quiet, peaceable, patient, industrious, and eco-
nomical. More prudent and economical [than white laborers], they are content with
less wages. We find them organized for mutual aid and assistance. Without them, it
would be impossible to complete the western portion of this great national enterprise
[transcontinental railroad] within the time required by the Act of Congress. 

—Leland Stanford, President of the Central Pacific Railroad, 1865

1 Why did Leland Stanford believe that Chinese laborers were important to the completion of the 
railroad?  [1]

Score
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Document 2

Source: The Granger Collection (adapted)

“Welcome to All”, 1880

Free
Education
Free Land

Free
Speech

Free Ballot
Free Lunch

U.S. Ark of
Refugees

No OppressiveTaxesNo ExpensiveKings
NoCompulsoryMilitaryService

2 What does the cartoon show about United States immigration policy in 1880?     [1]

___________________________________________________________________________________

___________________________________________________________________________________

Score

“Welcome to All,” 1880
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Document 3

. . . one of those agents from the big bosses in America came to Bugiarno to get men
for some iron mines in Missouri. The company paid for the tickets, but the men had
to work for about a year to pay them back, and they had to work another year before
they could send for their wives and families. So this time, when that agent came,
Santino and some of his friends joined the gang and went off to America.

— Rosa Cristoforo, an Italian immigrant, 1884

3a According to this passage, why did the agents encourage Italians to emigrate to America?     [1]

b How did the agents encourage Italians to go to America?      [1]

Score

Score



Document 4

May 6, 1882. CHAP. 126.—An act to execute certain treaty stipulations relat-
ing to Chinese.

WHEREAS, IN THE OPINION OF THE Government of the United States the
coming of Chinese laborers to this country endangers the good order of certain local-
ities within the territory thereof: Therefore,

Be it enacted by the Senate and House of Representatives of the United States of
America in Congress assembled, That from and after the expiration of ninety days next
after the passage of this act, and until the expiration of ten years next after the passage
of this act, the coming of Chinese laborers to the United States be, and the same is
hereby, suspended; and during such suspension it shall not be lawful for any Chinese
laborer to come, or, having so come after the expiration of said ninety days, to remain
within the United States.

— The Chinese Exclusion Act 
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4a According to this passage, how did the Chinese Exclusion Act affect the immigration of Chinese 
people to the United States?      [1]

b According to this passage, what reason did the United States government give for passing this law?     [1]

Score

Score



Document 5

Immigration From From Southern
Before and After Northern and and Eastern

Quota Laws Western Europe and
Europe Asia

Average annual number 
of immigrants before quotas
(1907–1914) 176,983 685,531

Emergency Quota Act of 1921 198,082 158,367

Emergency Quota Act 
Amended 1924 140,999 21,847

National Origins Act of 1929 132,323 20,251

— Historical Statistics of the United States 
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5 According to this chart, what effect did the quota laws have on immigration to the United States?     [2]

Score



Document 6

We were tried during a time that has now passed into history. I mean by that, a time
when there was . . . resentment and hate against the people of our principles, against
the foreigner, against slackers, and it seems to me—rather, I am positive, that both you
and Mr. Katzmann [have] done all . . . [that was] in your power in order to work out,
in order to agitate, still more the passion of the juror, the prejudice of the juror, against
us. . . .

But my conviction is that I have suffered for things that I am guilty of. I am suffer-
ing because I am a radical and indeed I am a radical; I have suffered because I was an
Italian and indeed I am an Italian; I have suffered more for my family and for my
beloved wife than for myself. . . .

— Bartolomeo Vanzetti, to Judge Thayer upon being sentenced to death,
Sacco-Vanzetti case, April 9, 1927
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6 State two reasons the speaker in this passage believed he was brought to trial.      [2]

(1) ________________________________________________________________________________

________________________________________________________________________________

(2) ________________________________________________________________________________

________________________________________________________________________________

Score

Score



Document 7

This bill says simply that from this day forth those wishing to immigrate to America
shall be admitted on the basis of their skills and their close relationship to those already
here.

This is a simple test, and it is a fair test. Those who can contribute most to this 
country—to its growth, to its strength, to its spirit—will be the first that are admitted
to this land.

The fairness of this standard is so self-evident that we may well wonder that it has
not always been applied. Yet the fact is that for over four decades the immigration pol-
icy of the United States has been twisted and has been distorted by the harsh injustice
of the national origins quota system.

Under that system the ability of new immigrants to come to America depended
upon the country of their birth. . . .

Families were kept apart because a husband or a wife or a child had been born in
the wrong place.

Men of needed skill and talent were denied entrance because they came from
southern or eastern Europe or from one of the developing continents. . . .

— President Lyndon B. Johnson, remarks at the signing of the Immigration Act of 1965 
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7a According to this passage, what was the basis for admitting immigrants to the United States in the
forty years before 1965?       [1]

_________________________________________________________________________________

_________________________________________________________________________________

b According to this passage, how did the Immigration Act of 1965 change the basis for admitting
immigrants to the United States?      [1]

_________________________________________________________________________________

_________________________________________________________________________________

Score

Score



Part B

Essay 

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in the body of the essay. Support your response with 
relevant facts, examples, and details. Include additional outside information.

Historical Context:

United States immigration policy has changed over time to reflect the needs and attitudes
of American society.

Task: Using information from the documents and your knowledge of United States history,
write an essay in which you:

• Discuss immigration policies or actions taken by the United States 
government that affected the immigration of people to the United States

• Show how these policies or actions reflected the needs and attitudes of
American society at that time

Guidelines:

In your essay, be sure to:
• Address all aspects of the Task by accurately analyzing and interpreting at least four

documents
• Incorporate information from the documents in the body of the essay
• Incorporate relevant outside information 
• Support the theme with relevant facts, examples, and details
• Use a logical and clear plan of organization
• Introduce the theme by establishing a framework that is beyond a simple restatement

of the Task or Historical Context and conclude with a summation of the theme

U.S. Hist. & Gov’t.–June ’02 [20]
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11. . . 1 . . . 36. . . 3 . . .

12. . . 2 . . . 37. . . 3 . . .

13. . . 2 . . . 38. . . 4 . . .

14. . . 4 . . . 39. . . 2 . . .

15. . . 1 . . . 40. . . 4 . . .

16. . . 2 . . . 41. . . 2 . . .

17. . . 1 . . . 42. . . 1 . . .

18. . . 4 . . . 43. . . 4 . . .

19. . . 4 . . . 44. . . 3 . . .

20. . . 3 . . . 45. . . 1 . . .

21. . . 3 . . . 46. . . 3 . . .

22. . . 1 . . . 47. . . 2 . . .
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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring Regents Examinations in Global
History and United States History and Government.

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Contents of the Rating Guide

For both Part II (thematic) and Part III B (DBQ) essays:
• A content-specific rubric
• Prescored answer papers. Score levels 5 and 1 have two papers each,

and score levels 4, 3, and 2 have three papers each. They are ordered
by score level from high to low.

• Commentary explaining the specific score awarded to each paper
• Five prescored practice papers

For Part III A (scaffold or open-ended questions):
• A question-specific rubric

Copyright 2002
The University of the State of New York

THE STATE EDUCATION DEPARTMENT
Albany, New York 12234

(or C)

(or A)

(or B)



GLOBAL HISTORY and GEOGRAPHY

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—
• Raters read the task
• Raters identify the answers to the task
• Raters discuss possible answers and summarize expectations for stu-

dent responses

Introduction to the rubric and anchor papers—
• Trainer leads review of specific rubric with reference to the task
• Trainer reviews procedures for assigning holistic scores, i.e., by

matching evidence from the response to the rubric
• Trainer leads review of each anchor paper and commentary

Practice scoring individually—
• Raters score a set of five papers independently without looking at the

scores and commentaries provided
• Trainer records scores and leads discussion until the raters feel confi-

dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.
(2) The scaffold questions need only be scored by one rater.
(3) The scores for each scaffold question may be recorded in the student’s

examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric

Thematic Essay—June 2002

Score of 5:
• Shows a t horough understanding of  the i mpact of cer tain S upreme Court  decisions on civi l liberties

in the United S tates
• Thoroughl y addr esses all aspects of the task by identifyi ng two Supreme Court cases, and for each

case, discussing the facts,  ident ifying a specific consti tutional civil liberty i ssue addressed by the
Supreme Court, and di scussi ng how the decision of t he Supreme Court either expanded or limited a
specific consti tutional civil liberty i n the United States

• Shows an abilit y to analyze and evaluat e two specif ic Supreme Court cases t hat have had an im pact
on civil libert ies in the United States by including several analytical and/or evaluati ve com ments

• Richly supports the t heme by discussing relevant facts, examples, and detai ls concerning two
specific Suprem e Cour t cases

• Is a well -devel oped essay, consistently demonstrati ng a l ogical  and clear plan of  organization
• Int roduces the theme of the impact of certain Supreme Court decisions on ci vil li berties in t he

Uni ted St ates by establishi ng a f ramework that is beyond a simple restatement of the task and
concludes with a summ ation of the theme

Score of 4:
• Shows a good understanding of the impact of certain Supreme Court decisions on ci vil li berties in

the United Stat es
• Addresses all aspects of the task for two Supreme Court cases,  although the discussion may be

som ewhat uneven, e.g. , discusses all aspects of one Supreme Court case more thoroughly than all
aspects of the other case or discusses two aspects of both cases mor e thor oughly than the third
aspect

• Shows an abilit y to analyze and evaluat e two specif ic Supreme Court cases t hat have had an im pact
on civil libert ies in the United States by making some analytical and/or evaluati ve com ments

• Includes relevant facts, examples, and detail s, but  may not explain t hese details
• Is a well -devel oped essay, consistently demonstrati ng a l ogical  and clear plan of  organization
• Int roduces the theme of the impact of certain Supreme Court decisions on ci vil li berties in t he

Uni ted St ates by establishi ng a f ramework that is beyond a simple restatement of the task and
concludes with a summ ation of the theme

The me: Supreme Court Cases Concer ning C onstit utiona l Civil Libe rties

The  Unite d States Sup reme Court h as pla yed a major role in eith er exp anding  or limiting  constitutio nal
civ il lib erties in th e United Sta tes.

Task: Ide ntify two Sup reme Court c ases that ha ve had  an im pact o n civil libe rties in the  Unite d States. Fo r eac h
case iden tified :
• Discuss the fac ts of the ca se
• Ide ntify a spec ific c onstitutiona l civil libe rty issue ad dresse d by the Sup reme Court
• Discuss h ow the  decision of  the Supreme  Court eithe r expa nded o r limited a specif ic con stitutional

civ il lib erty in the United  State s

You may use any appropriate Supreme Court case from your study of United States history. Some suggestions you
might wish to consider include Plessy v. Ferguson (1896), Schenck v. United States (1919), Korematsu v. United
States (1944), Brown v. Board of Education of Topeka (1954), Mapp v. Ohio (1961), Gideon v. Wainwright (1963),
Miranda v. Arizona (1966), Tinker v. Des Moines School District (1969), or New Jersey v. T.L.O. (1985).



Score of 3:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil liberties

in the United States
• Discusses all aspects of the task for two Supreme Court cases in a limited way or discusses two

aspects of the task for two Supreme Court cases fully
• Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil liberties in

the United States, but not in any depth, and is more descriptive than analytical
• Includes some facts, examples, and details but tends to mention information rather than discuss it;

may contain a few minor errors
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in the United

States by repeating the task and concludes by repeating the theme

Score of 2:
• Shows a limited understanding of the impact of certain Supreme Court decisions on civil liberties in

the United States
• Attempts to address the task but fails to do so by either discussing all aspects of the task for one

Supreme Court case in a limited way or by discussing two aspects of the task for two Supreme Court
cases in a limited way

• Develops a faulty analysis or evaluation of issues related to specific Supreme Court cases
• Includes few facts, examples, and details; may include information that contains inaccuracies;

predominantly mentions information rather than discussing it
• Is a poorly organized essay, lacking focus; may contain digressions; and may not make clear which

aspect of the task is being discussed
• May fail to introduce or summarize the theme of the impact of certain Supreme Court decisions on

civil liberties in the United States or might not refer to the theme in the introduction and/or conclusion

Score of 1:
• Shows a very limited understanding of the impact of certain Supreme Court decisions on civil liberties

in the United States
• Makes a limited effort to address the different aspects of the task by discussing two aspects of one

Court case or discussing one aspect of the task for two Court cases, or mentioning in a general way
two Supreme Court cases

• Lacks an analysis or evaluation of the issues and events beyond stating vague and/or inaccurate facts
• Includes few or no accurate or relevant facts, examples, or details
• Demonstrates a major weakness in organization
• May fail to introduce or summarize the theme of the impact of certain Supreme Court decisions on

civil liberties in the United States or might not refer to the theme in the introduction and/or conclusion

Score of 0:  Fails to address the task, is illegible, or is a blank paper

[4]
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A
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Anchor Paper – Thematic Essay—Level 5 – A

Anchor Level 5-A

The response:
• Shows a thorough understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Thoroughly addresses all aspects of the task by identifying Mapp v. Ohio and Tinker v. Des

Moines, discussing the facts of each case, identifying a specific constitutional civil liberty
issue addressed by the Supreme Court, and discussing how the decision of the Supreme
Court expanded these specific constitutional civil liberties in the United States

• Shows an ability to analyze and evaluate specific Supreme Court cases (Mapp expanded the
right to privacy by applying the 4th amendment to state and local police; Tinker gave
students the right to freedom of speech as long as it does not create a material and substantial
disruption of the educational process)

• Richly supports the theme by discussing relevant facts, examples, and details (Mapp—police
searching a house without a valid search warrant, finding obscene materials; Court used the
4th and 14th amendments to apply the concept of protection against unreasonable search and
seizure to state and local police, not just federal police officials)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization, first discussing Mapp and then discussing Tinker

• Introduces and concludes the theme of the impact of certain Supreme Court decisions on
civil liberties in the United States by tying Mapp and Tinker to the many 1960s cases that
expanded individual rights

Conclusion: Overall, this response fits the criteria for Level 5. The response shows a thorough
understanding of how two Supreme Court expanded individual rights (Mapp—4th amendment
protection against unreasonable search and seizure; Tinker—1st amendment freedom of
speech/expression).
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B
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Anchor Paper – Thematic Essay—Level 5 – B



Anchor Level 5-B

The response:
• Shows a thorough understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Thoroughly addresses all aspects of the task by identifying Plessy v. Ferguson and Lee v.

Weisman, discussing the facts of each case, identifying a specific constitutional civil liberty
issue addressed by the Supreme Court, and discussing how the decisions of the Supreme
Court both expanded and limited specific constitutional civil liberties in the United States

• Shows an ability to analyze and evaluate specific Supreme Court cases (separate facilities for
African Americans in the southern states were not always equal; ruling limited the
participation of African Americans in mainstream American society; separation of church
and state prevents one dominant religion)

• Richly supports the theme by discussing relevant facts, examples, and details (14th and 15th
amendments; Homer Plessy accused of riding in an all-white train car; prayer at Weisman
daughter’s public school graduation)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization, first discussing Plessy and then discussing Weisman

• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the task
and concludes with a summation of the theme

Conclusion: Overall, this response fits the criteria for Level 5. This response utilizes one case
from the suggested examples and one of the student’s own choosing. The discussion focuses on
segregated facilities for African Americans in Plessy v. Ferguson and freedom of religion and
separation of church and state in Lee v. Weisman. Analytical comments and specific information
are provided for both.

[11]
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Anchor Paper – Thematic Essay—Level 4 – A
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Anchor Paper – Thematic Essay—Level 4 – A



Anchor Level 4-A

The response:
• Shows a good understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Addresses all aspects of the task for two Supreme Court cases (Plessy v. Ferguson and

Brown v. Board of Education), although the discussion is somewhat uneven being less
effective on the discussion of the impact of these cases

• Shows an ability to analyze and evaluate specific Supreme Court cases (Plessy decision
limited the civil rights of people by making segregation legal; Brown decision ruled that
segregation violated the equal protection of the law in the 14th amendment)

• Includes relevant facts, examples, and details (Plessy—an African American arrested for
taking a train seat in an all-white car, refers to the 14th amendment and the “separate but
equal doctrine”; Brown—girl had to travel for miles to attend a school for blacks, refers to
the 14th amendment “equal protection of the laws” clause, reversed the decision made in
Plessy)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the
task and concludes by pointing out that a Court ruling in one case can be reversed in
another and thus expand civil liberties

Conclusion: Overall, this response fits the criteria for Level 4. The response addresses all
aspects of the task for two cases, but only some analytical and evaluative comments are made.

[14]
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Anchor Paper – Thematic Essay—Level 4 – B
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Anchor Paper – Thematic Essay—Level 4 – B



Anchor Level 4-B

The response:
• Shows a good understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Addresses all aspects of the task for two Supreme Court cases, although the discussion of

Tinker v. Des Moines is more thorough than the discussion of Gideon v. Wainwright
• Shows an ability to analyze and evaluate specific Supreme Court cases (Tinker allowed that

the wearing of an armband was a form of expression or speech; Gideon helped others who
had their rights violated)

• Includes relevant facts, examples, and details (Tinker—wearing of an armband symbolized
the student’s opinion on the Vietnam War, felt his 1st amendment rights were violated,
Supreme Court ruling allowed him to wear an armband as long as it did not interfere with his
ability to learn or disturb others from learning; Gideon—not provided a lawyer for a
breaking-and-entering crime, found guilty and put in prison, all states must provide a lawyer
to anyone accused of a felony or capital crime)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

• Introduces the theme that Supreme Court decisions have either expanded or limited
constitutional civil liberties and concludes by noting that the cases discussed had a positive
impact on civil liberties and mentioning how others can get redress for their grievances

Conclusion: Overall, this response best fits the criteria for Level 4. The discussion and analysis
of Tinker is more thorough than for Gideon. The introduction and conclusion are somewhat
limited, but the content information is good.
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Anchor Paper – Thematic Essay—Level 4 – C
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Anchor Paper – Thematic Essay—Level 4 – C



Anchor Level 4-C

The response:
• Shows a good understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Addresses all aspects of the task but the discussion and analysis of Gideon v. Wainwright is

more thorough than the discussion of Miranda v. Arizona
• Shows an ability to analyze and evaluate two specific Supreme Court cases (Gideon could

not adequately defend himself because he was not trained in law, the ruling expanded an
accused person’s rights to a fair trial; Miranda expanded the rights of the accused)

• Includes relevant facts, examples, and details (Gideon—Florida law required a lawyer be
provided only for those accused of a capital crime; Miranda—did not know his rights and
ended up confessing, refers to “Miranda warnings”)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in
the United States by establishing a framework that is beyond a simple restatement of the task
and concludes with a very simple reference to the theme

Conclusion: Overall, this response best fits the criteria for Level 4. The discussion of the two
cases is uneven. The conclusion does not fully refer to the theme.

[20]
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Anchor Paper – Thematic Essay—Level 3 – A



Anchor Level 3-A

The response:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Discusses two aspects of the task for Plessy v. Ferguson and Brown v. Board of Education

of Topeka fully, but does not discuss the facts of either case
• Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil

liberties but not in any depth (Court ruled in Plessy that separate but equal facilities were
constitutional, limiting the liberties of blacks; Court ordered desegregation in Brown,
expanding civil liberties)

• Includes some facts, examples, and details but tends to mention information rather than
discuss it (Plessy—14th amendment and “separate but equal”; Brown—separate facilities
were not equal, reversed Plessy)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in

the United States by repeating the task and concludes by repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Only two aspects of the task
are addressed. The discussion of the facts in these two cases is limited.
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Anchor Paper – Thematic Essay—Level 3 – B
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Anchor Paper – Thematic Essay—Level 3 – B



Anchor Level 3-B

The response:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Discusses all aspects of the task for Miranda v. Arizona and Brown v. Board of Education in

a limited way
• Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil

liberties but not in any depth (Miranda creates the possibility that a person might not be
convicted because of his right to remain silent; Brown now allowed African Americans to go
into any school, restaurant, bathroom, etc.)

• Includes some facts, examples, and details but mentions information rather than discussing it
(Miranda—confessed without having a lawyer present, ruling led to what is known as
“Miranda rights”; Brown—refers to a man in Kansas)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in

the United States by repeating the task but provides no conclusion

Conclusion: Overall, this response best fits the criteria for Level 3. All three aspects of the task
are addressed in a limited way with some analytical comment. For Brown, the response merely
mentions that the ruling overturned Plessy. Few facts about either case are provided.
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Anchor Paper – Thematic Essay—Level 3 – C
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Anchor Paper – Thematic Essay—Level 3 – C



Anchor Level 3-C

The response:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Discusses two aspects of the task for Gideon v. Wainwright and Miranda v. Arizona fully,

but does not really discuss the facts, especially for Miranda
• Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil

liberties but not in any depth; (Gideon states that appointing a lawyer would give the
criminal a better chance at receiving the appropriate punishment; Miranda provides for the
protection of accused individuals)

• Includes some facts, examples, and details about two Supreme Court cases but tends to
mention information rather than discuss it (Gideon—could not afford a lawyer;
Miranda—arrested and not read his rights)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and summarizes the theme of how Supreme Court decisions have impacted civil

liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 3. Only two aspects of the task
are addressed. The response is more descriptive than analytical and the detailed information is
limited.
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Anchor Paper – Thematic Essay—Level 2 – A
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Anchor Paper – Thematic Essay—Level 2 – A

Anchor Level 2-A

The response:
• Shows limited understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Attempts to address the task by discussing all aspects of the task for Brown v. Board of

Education in a limited way
• Develops a limited, but not faulty, analysis of issues
• Includes few facts, examples, and details (father was sending his daughter to a black school

that was far from where they lived)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Contains an introduction but fails to summarize the theme of the impact of certain Supreme

Court decisions on civil liberties in the United States

Conclusion: Only one Supreme Court case is discussed, and few facts and detailed information
are brought into the discussion. Although the response contains a good introduction and a
satisfactory plan of organization, the overall content weaknesses make this response best fit the
criteria for Level 2.
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Anchor Paper – Thematic Essay—Level 2 – B
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Anchor Paper – Thematic Essay—Level 2 – B

Anchor Level 2-B

The response:
• Shows limited understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Attempts to address the task by discussing two aspects of the task for Mapp v. Ohio in a

limited way, but not addressing how the Court ruling in this case affected a specific civil
liberty (other than for Mapp herself), and then discussing all aspects for Miranda v. Arizona
in a very limited way

• Develops a limited, but not faulty, evaluation of issues (Mapp deals with the right to privacy;
since Miranda, all persons accused of a crime must be notified of their rights at the time of
their arrest)

• Includes few facts, examples, and details (Mapp—police suspected Mapp of being involved
in a gambling ring, but did not have a search warrant for the obscene material they found;
Miranda—arrested and never advised of his rights); and contains inaccuracies (reference to a
pornography ring in Mapp)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Contains an introduction that goes beyond a simple restatement of the theme but provides no

summary

Conclusion: Overall, this response best fits the criteria for Level 2. The response predominantly
mentions information rather than discussing it. Only two aspects of the task for Mapp are
addressed and the discussion of Miranda is very limited.
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Anchor Paper – Thematic Essay—Level 2 – C

Anchor Level 2-C

The response:
• Shows limited understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Attempts to address the task but only discusses Engle v. Vitale in a limited way
• Develops a limited, but not faulty, evaluation of issues (Court ruling in Engle created a

national debate that led many to support a constitutional amendment supporting prayer in
school)

• Includes a few facts, examples, and details (prayer written by the Regents Board of New
York State; the prayer applied to public schools)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme by focusing on a choice of rights (freedom of religion and right to

counsel) instead of choosing Supreme Court Cases dealing with those rights and provides no
conclusion

Conclusion: Overall, this response best fits the criteria for Level 2. Although the response
discusses a Court case not listed in the suggestions and mentions the correct year, only one case
is discussed. In addition, the response predominantly mentions information rather than
discussing it.
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Anchor Paper – Thematic Essay—Level 1 – A



Anchor Level 1-A

The response:
• Shows a very limited understanding of the impact of certain Supreme Court decisions on

civil liberties in the United States
• Makes some attempt to address two aspects of the task for Plessy v. Ferguson
• Lacks an analysis or evaluation of the issues and events beyond stating vague and/or

inaccurate facts
• Includes few relevant facts, examples, or details (Plessy ruling legalized separate facilities

for African Americans) and contains inaccurate information (most Supreme Court cases
have dealt with the ownership of land or slaves or whether or not African Americans should
have equal rights)

• Demonstrates a major weakness in organization
• Fails to introduce or summarize the theme of the impact of certain Supreme Court decisions

on civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 1. Only one Court case is
discussed in a limited way with vague generalities.

[35]



[36]

Anchor Paper – Thematic Essay—Level 1 – B

Anchor Level 1-B

The response:
• Shows a very limited understanding of the impact of certain Supreme Court decisions on

civil liberties in the United States
• Makes some attempt to address two aspects of the task for Brown v. Board of Education
• Lacks an analysis or evaluation of the issues and events beyond stating vague and inaccurate

facts
• Includes few accurate or relevant facts, examples, or details (Brown— a black girl who

wanted to go to the all-white school closer to her house) and contains some inaccuracies
(ruling required the integration of all American schools, not just public schools)

• Demonstrates a major weakness in organization, i.e., a single four-sentence paragraph
• Fails to introduce or summarize the theme of the impact of certain Supreme Court decisions

on civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 1. The response mentions some
facts about only one Court case and that the Court decision meant American schools would be
integrated.
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – A
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Thematic Essay—Practice Paper – B
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Thematic Essay—Practice Paper – C



[41]

Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – D
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Thematic Essay—Practice Paper – E
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Thematic Essay—Practice Paper – E



Practice Paper A—Score Level 3

Practice Paper B—Score Level 1

The response:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Discusses the aspects of the task for Roe v. Wade and Brown v. Topeka in a limited way
• Shows good ability to analyze the impact of decisions in two Supreme Court cases on civil

liberties in the United States (today, in many areas a woman cannot receive an abortion
because there are no clinics that perform them nearby, largely due to the influence of the
pro-life activists in the area)

• Includes some facts, examples, and details but tends to mention information rather than
discuss it (Roe—Court ruling legalized abortion for a woman through her second trimester;
Brown—Court ruled that schools had to be integrated)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and summarizes the theme of the impact of certain Supreme Court decisions on

civil liberties in the United States

Conclusion: Overall, this response best fits the criteria for Level 3. Although the response fully
discusses the impact of both cases, it does not fully discuss the facts and does not identify a
specific constitutional issue involved. Some good analysis of the impact of the Court decisions is
made.

The response:
• Shows a very limited understanding of the impact of certain Supreme Court decisions on

civil liberties in the United States
• Makes a limited effort to address two aspects of the task for Brown v. Board of Education
• Lacks an analysis or evaluation of the issues and events beyond stating facts
• Includes few relevant facts, examples, or details (Brown wanted his daughter to go to all-

white school because it was closer to their home)
• Demonstrates a major weakness in organization, i.e., one paragraph
• Introduces the theme of the impact of certain Supreme Court decisions on civil liberties in

the United States but has no summary

Conclusion: Overall, this response best fits the criteria for Level 1. Some of the facts of Brown
are mentioned but the constitutional issue involved is vague (right to attend and against
segregation). In addition, only one Court case is presented.
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Practice Paper C—Score Level 2

Practice Paper D—Score Level 4

The response:
• Shows limited understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Attempts to address the task but fails to do so in that the discussion of Brown v. Topeka is

factually incorrect and the discussion of Dred Scot v. Sanford is very limited
• Develops a faulty analysis and evaluation of issues
• Includes few facts, examples, and details (Dred Scott—Court ruled that Scott was not a

citizen; he was considered property; his master could do as he wishes with him), and
includes information that contains inaccuracies (Brown—separate but equal facilities were
constitutional; limited the rights of African Americans)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Provides both an introduction and a conclusion that refer to the theme of how Supreme Court

decisions have affected constitutional civil liberties

Conclusion: Overall, this response best fits the criteria for Level 2. The response predominantly
mentions information rather than discussing it. Much of the discussion about the Brown case is
incorrect.

The response:
• Shows a good understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Addresses all aspects of the task, although the discussion of Brown v. Board of Education is

more thorough than the discussion of Korematsu v. United States
• Shows an ability to analyze and evaluate specific Supreme Court cases (Brown determined

that the segregated school facilities were not equal to those of whites, but the Court ruling
took time to be put in place because many white people felt that they did not want African
Americans in their schools; Korematsu establishes that in a time of war, citizens’ rights are
limited)

• Includes relevant facts, examples, and details (Brown—Thurgood Marshall and the NAACP,
detailed evidence introduced to argue that segregated schools were not equal;
Korematsu—had to sell his personal belongings and go into a camp, arrested because he
refused to go to the camp)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of
organization

• Repeating the theme of how Supreme Court decisions have expanded or limited citizens’
rights in both the introduction and the conclusion

Conclusion: Overall, this response best fits the criteria for Level 4. Although the introduction
and conclusion are somewhat limited, the good discussion of these Supreme Court cases
provides much detailed information.

[47]



Practice Paper E—Score Level 3

The response:
• Shows a satisfactory understanding of the impact of certain Supreme Court decisions on civil

liberties in the United States
• Discusses all aspects of the task for Miranda v. Arizona and Brown v. Board of Education of

Topeka in a limited way
• Shows an ability to analyze the impact of decisions in two Supreme Court cases on civil

liberties but not in any depth, being more descriptive than analytical (Miranda helped
expand civil liberties because now a person could not be arrested without being reminded of
the basic civil rights a person has by being a United States citizen)

• Includes some facts, examples, and details but tends to mention information rather than
discuss it (Miranda—arrested and not told his rights: right to a lawyer and right to remain
silent; Brown—a black girl wanted to go to a white school closer to her home, segregated
facilities were unequal)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces and summarizes the theme of the impact of certain Supreme Court decisions on

civil liberties in the United States by going beyond a simple restatement of the task

Conclusion: Overall, this response best fits the criteria for Level 3. Two Supreme Court cases
are discussed in a limited way with some detailed information mentioned.
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Document 1

1 Why did Leland Stanford believe that Chinese laborers were important to the
completion of the railroad?

Score of 1:
• Identifies a reason Leland Stanford believed that Chinese laborers were important to the

completion of the railroad
Examples: the railroad could not be completed without them; they worked for lower

wages; they are hard workers; it would be impossible to complete the western
portion of this great national enterprise within the time required by the Act of
Congress

Score of 0:
• Incorrect response

Example: they work harder than white laborers
• Vague response that does not answer the question

Example: they are organized
• No response

[49]

As a class, they [Chinese laborers] are quiet, peaceable, patient, industrious, and eco-
nomical. More prudent and economical [than white laborers], they are content with
less wages. We find them organized for mutual aid and assistance. Without them, it
would be impossible to complete the western portion of this great national enterprise
[transcontinental railroad] within the time required by the Act of Congress. 

—Leland Stanford, President of the Central Pacific Railroad, 1865



Document 2

2 What does the cartoon show about United States immigration policy in 1880?

Score of 1:
• Identifies the cartoonist’s interpretation of immigration policy in 1880

Examples: the United States welcomed immigrants; encouraged them to come; promoted
opportunities in the United States to encourage immigration; welcome to all

OR
• Lists reasons the United States used to promote immigration as shown on the billboards in the

cartoon

Score of 0:
• Incorrect response

Example: Uncle Sam is discouraging immigration to the United States
• Vague response that does not answer the question

Example: many people are coming to the United States
• No response

[50]

Source: The Granger Collection (adapted)

“Welcome to All”, 1880

Free
Education
Free Land

Free
Speech

Free Ballot
Free Lunch

U.S. Ark of
Refugees

No OppressiveTaxesNo ExpensiveKings
NoCompulsoryMilitaryService

“Welcome to All,” 1880



Document 3

3a According to the passage, why did the agents encourage Italians to emigrate to America?

Score of 1:
• Identifies why agents encouraged Italians to emigrate to America

Examples: agents needed laborers for mines; to get men for some iron mines in Missouri

Score of 0:
• Incorrect response

Example: the company paid for the tickets
• Vague response that does not answer the question

Example: the agent came to the town
• No response

3b How did the agents encourage Italians to go to America?

Score of 1:
• Identifies how the agents encouraged Italians to go to America

Examples: agents paid for the tickets; the company paid for the tickets

Score of 0:
• Incorrect response

Example: they could bring their wives and families
• Vague response that does not answer the question

Example: to join their friends
• No response

[51]

. . . one of those agents from the big bosses in America came to Bugiarno to get men
for some iron mines in Missouri. The company paid for the tickets, but the men had
to work for about a year to pay them back, and they had to work another year before
they could send for their wives and families. So this time, when that agent came,
Santino and some of his friends joined the gang and went off to America.

— Rosa Cristoforo, an Italian immigrant, 1884



Document 4

4a According to this passage, how did the Chinese Exclusion Act affect the immigration of
Chinese people to the United States?

Score of 1:
• Identifies how the Chinese Exclusion Act affected the immigration of Chinese people to the

United States
Examples: it kept Chinese laborers from coming to the United States for ten years; the

coming of Chinese laborers to the United States was suspended

Score of 0:
• Incorrect response

Example: Chinese laborers could only come to the United States for ninety days.
• Vague response that does not answer the question

Example: Chinese laborers endanger the good order of the United States.
• No response

4b According to this passage, what reason did the United States government give for
passing this law?

Score of 1:
• Identifies a reason the United States government gave for passing this law

Examples: Chinese laborers were considered dangerous; admission of Chinese laborers
endangered the good order of certain localities

Score of 0:
• Incorrect response

Example: to execute treaty agreements
• Vague response that does not answer the question

Example: it is the opinion of the United States government
No response

[52]

May 6, 1882. CHAP. 126.—An act to execute certain treaty stipulations relat-
ing to Chinese.

WHEREAS, IN THE OPINION OF THE Government of the United States the
coming of Chinese laborers to this country endangers the good order of certain local-
ities within the territory thereof: Therefore,

Be it enacted by the Senate and House of Representatives of the United States of
America in Congress assembled, That from and after the expiration of ninety days next
after the passage of this act, and until the expiration of ten years next after the passage
of this act, the coming of Chinese laborers to the United States be, and the same is
hereby, suspended; and during such suspension it shall not be lawful for any Chinese
laborer to come, or, having so come after the expiration of said ninety days, to remain
within the United States.

— The Chinese Exclusion Act 



Document 5

5 According to this chart, what effect did the quota laws have on immigration to the United
States?

Score of 2:
• Identifies an effect the quota laws had on immigration to the United States

Example: they reduced immigration from southern and eastern Europe and Asia and admitted
more people from northern and western Europe

Score of 1:
• Identifies a specific number of immigrants coming to America as a result of one of the quota laws

Example: 20,251 immigrants came from southern and eastern Europe and Asia as a result of the
National Origins Act of 1929

• Combines correct and incorrect information
Example: it reduced immigration from all areas, but northern and western Europe saw more of

a decrease

Score of 0:
• Incorrect response

Example: between 1921 and 1929, the number of immigrants coming from southern and
eastern Europe increased

• Vague response that does not answer the question
Example: quotas were set

• No response

[53]

Immigration From From Southern
Before and After Northern and and Eastern

Quota Laws Western Europe and
Europe Asia

Average annual number 
of immigrants before quotas
(1907–1914) 176,983 685,531

Emergency Quota Act of 1921 198,082 158,367

Emergency Quota Act 
Amended 1924 140,999 21,847

National Origins Act of 1929 132,323 20,251

— Historical Statistics of the United States 



Document 6

6 State two reasons the speaker in this passage believed he was brought to trial.

Score of 2 or 1:
• Award 1 credit (up to a maximum of 2 credits) for each correctly stated reason that the speaker in

this passage believed he was brought to trial
Examples: resentment against and/or hatred toward radicals, foreigners, slackers, and/or

Italians; fanning the prejudice of jurors
OR

• Award 1 credit (up to a maximum of 2 credits) for each correctly quoted portion of the document
that states a reason that the speaker in this passage believed he was brought to trial

Examples: I am suffering because I am a radical; I have suffered because I was an Italian

Score of 0:
• Incorrect response

Example: I have suffered more for my family and my beloved wife.
• Vague response that does not answer the question

Example: I have suffered for things I am guilty of.
• No response

[54]

We were tried during a time that has now passed into history. I mean by that, a time
when there was . . . resentment and hate against the people of our principles, against
the foreigner, against slackers, and it seems to me—rather, I am positive, that both you
and Mr. Katzmann [have] done all . . . [that was] in your power in order to work out,
in order to agitate, still more the passion of the juror, the prejudice of the juror, against
us. . . .

But my conviction is that I have suffered for things that I am guilty of. I am suffer-
ing because I am a radical and indeed I am a radical; I have suffered because I was an
Italian and indeed I am an Italian; I have suffered more for my family and for my
beloved wife than for myself. . . .

— Bartolomeo Vanzetti, to Judge Thayer upon being sentenced to death,
Sacco-Vanzetti case, April 9, 1927



Document 7

7a According to this passage, what was the basis for admitting immigrants to the United States
in the forty years before 1965?

Score of 1:
• Identifies the basis for admitting immigrants to the United States in the 40 years before 1965

Examples: based on where you came from; depended on the country of their birth

Score of 0:
• Incorrect response

Examples: on the basis of their skills; close relationship to those already in the United States
• Vague response that does not answer the question

Example: it depended on your parents
• No response

7b According to this passage, how did the Immigration Act of 1965 change the basis for
admitting immigrants to the United States?

Score of 1:
• Identifies the change that the Immigration Act of 1965 made in the basis for admitting immigrants

to the United States
Examples: no longer is admission to the United States dependent on the country of birth;

people with skills and close relatives will be admitted first; people who can
contribute the most to the United States will be admitted

Score of 0:
• Incorrect response

Example: Immigrants will be admitted on the basis of national origin.
• Vague response that does not answer the question

Example: It will be fairer.
• No response

[55]

This bill says simply that from this day forth those wishing to immigrate to America
shall be admitted on the basis of their skills and their close relationship to those already
here.

This is a simple test, and it is a fair test. Those who can contribute most to this 
country—to its growth, to its strength, to its spirit—will be the first that are admitted
to this land.

The fairness of this standard is so self-evident that we may well wonder that it has
not always been applied. Yet the fact is that for over four decades the immigration pol-
icy of the United States has been twisted and has been distorted by the harsh injustice
of the national origins quota system.

Under that system the ability of new immigrants to come to America depended
upon the country of their birth. . . .

Families were kept apart because a husband or a wife or a child had been born in
the wrong place.

Men of needed skill and talent were denied entrance because they came from
southern or eastern Europe or from one of the developing continents. . . .

— President Lyndon B. Johnson, remarks at the signing of the Immigration Act of 1965 



United States History and Government
Content-Specific Rubric

Document-Based Question—June 2002

Historical Context:
United States immigration policy has changed over time to reflect the needs and attitudes of American
society.

Task:
• Discuss immigration policies or actions taken by the United States government that affected the

immigration of people to the United States
• Show how these policies or actions reflected the needs and attitudes of American society at that time

Key Ideas from the Documents

Policy/Action of the United
States Government

Needs of American Society Attitudes of American Society

Completion of western railroad;
Act of Congress (doc 1)

Rapid completion of the
transcontinental railroad;
Chinese work for lower wages

Chinese are quiet, peaceful,
patient, industrious, more prudent

Promotional propaganda (doc 2) Need for laborers and settlers
during the 19th century

All immigrants welcome to
expand the country

Open immigration (doc 3) United States companies willing
to pay passage of immigrants to
lure workers; cheap labor

Immigrants can do the tough jobs

Chinese Exclusion Act (doc 4) Imported labor endangers the
employment of citizens

Nativist attitudes toward the
Chinese

Quota Acts (doc 5) Reduction of number of
immigrants

Nativist attitudes toward southern
and eastern Europeans; restriction
of certain nationalities

Sacco-Vanzetti Case (doc 6) Nativist attitudes toward southern
and eastern Europeans

Immigration Act of 1965 (doc 7) Need for talented, skilled
immigrants

Reuniting of families; changing
attitudes toward ethnic differences

Notes:

The response:
(l)  cannot use state legislation such as California’s Proposition 187
(2) must address both the needs and the attitudes of American society
(3) must discuss at least two specific immigration policies,

or two specific actions taken by the United States Government,
or one policy and one action

[56]



Relevant Outside Information
(This list is not all-inclusive)

Policy/Action of the United
States Government

Needs of American Society Attitudes of American Society

Promotional Propaganda Need for factory workers Immigrants should assimilate
quickly

Chinese Exclusion Act—First
restrictive immigration law

Worker/labor union demands
for protection

Racist, ethnocentric views
Californian Kearneyites

Gentlemen’s Agreement Diplomatic concerns Anti-Japanese sentiments in
California public schools and in
businesses

Quota Acts Post–World War I isolationism
Impact of immigrants on
political system, crime rate
Increased pressure on city
services (housing, schools,
police)

Negative attitudes about southern
and eastern Europeans (Many
were illiterate, lived in tenements
in overcrowded urban areas, lived
in own ethnic communities, had
difficulty with assimilation.)
Red Scare encouraged nativist
attitudes
Effect of the works of Jacob Riis
and others
Activities of the KKK

Immigration Act of 1965 LBJ’s Great Society programs
required more skilled workers

John F. Kennedy’s interest in
immigration issues

Admission of Displaced Persons
and Political Refugees

Implementation of the United
Nations Declaration of Human
Rights

Humanitarian spirit

Score of 5:
• Thoroughly addresses all aspects of the task by discussing immigration policies or actions taken by the

United States government that affected the immigration of people to the United States and by showing how
these policies or actions reflected the needs and attitudes of American society

• Incorporates accurate information from at least four documents (see Key Ideas Chart)
• Incorporates relevant outside information related to immigration policies or actions taken that reflect the

needs and attitudes of American society (see Outside Information Chart)
• Richly supports the theme of immigration with relevant facts, examples, and details, and is more analytical

than descriptive, e.g., racist attitudes in the state of California contributed to the passage of the Chinese
Exclusion Act

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple restatement of the

historical context and concludes with a summation of the theme
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Score of 4:
• Addresses all aspects of the task by discussing immigration policies or actions taken by the United States

government that affected the immigration of people to the United States and showing how these policies or
actions reflected the needs and attitudes of American society, but the discussion of one aspect of the task
may be less complete than the discussion of the others

• Incorporates accurate information from at least four documents
• Incorporates relevant outside information
• Includes relevant facts, examples, and details; but the discussion may be more descriptive than analytical,

mentioning examples rather than explaining them, e.g., mentioning Jacob Riis but not explaining the impact
of his work

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple restatement of the

historical context and concludes with a summation of the theme

Score of 3:
• Addresses most aspects of the task, but might not discuss both needs and attitudes or might discuss all

aspects of the task for only one policy or action or addresses all aspects of the task in a limited way by
providing few details about specific immigration policies or specific actions or discussing just the needs and
attitudes of American society

• Incorporates some information from the documents
• Incorporates limited or no relevant outside information or information may be general rather than specific
• Includes some facts, examples, and details, but discussion may be more descriptive than analytical such as

mentioning the Sacco-Vanzetti case but providing few details to explain its relationship to immigration
• Is a satisfactorily developed essay, demonstrating a general plan of organization, but may not distinguish

between the different parts of the task
• Introduces the theme of immigration by repeating the historical context and concludes by repeating the

theme

Score of 2:
• Attempts to address some aspects of the task by discussing immigration policies or actions or by mentioning

the policies or actions and discussing the needs and attitudes of American society
• Makes limited use of the documents or may only restate the contents of the documents
• Presents little or no relevant outside information
• Includes few facts, examples, and details, and may include information that contains some inaccuracies
• Is a poorly organized essay, lacking focus; may contain digressions or extraneous information
• May lack an introduction and/or conclusion or these elements may not refer to the theme of immigration

Score of 1:
• Shows limited understanding of the task, but makes some attempt to discuss some aspects of the task
• Makes vague or unclear references to the documents
• Presents no relevant outside information
• Includes few or no accurate or relevant facts, details, and examples
• May demonstrate a major weakness in organization
• May lack an introduction and/or conclusion or these elements may not refer to the theme of immigration

Score of 0:  Fails to address the task, is illegible, or is a blank paper
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A
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Anchor Paper – Document–Based Essay—Level 5 – A



Anchor Level 5-A

The response:
• Thoroughly addresses all aspects of the task by discussing immigration policies and actions

taken by the United States government that affected the immigration of people to the United
States (Chinese Exclusion Act; Quota Acts; and Immigration Act of 1965) and by showing
how these policies reflected the needs and attitudes of American society at the time

• Incorporates accurate information from all the documents
• Incorporates relevant outside information (connection between California and the Chinese

Exclusion Act; connection between World War I and isolationism; difference between “old”
and “new” immigrants; tenements; Red Scare)

• Richly supports the theme of immigration with relevant facts, examples, and details, and is
more analytical than descriptive (Americans turned against Chinese because they were no
longer needed to fill jobs; connection between the Chinese Exclusion Act and the completion
of the transcontinental railroad and settlement in California; change in United States policy as
a result of World War I; return to isolationism)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response best fits the criteria for Level 5. The introduction is especially
strong as it provides an excellent overview of immigration policy, a policy that initially
welcomed immigrants and then moved in the direction of immigration restriction. The response is
further strengthened by the excellent integration of documents. The conclusion is especially
strong because it uses the Immigration Act of 1965 to summarize immigration policy.
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Anchor Paper – Document–Based Essay—Level 5 – B
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Anchor Paper – Document–Based Essay—Level 5 – B



Anchor Level 5-B

The response:
• Thoroughly addresses all aspects of the task by discussing immigration policies taken by the

United States government that affected the immigration of people to the United States
(Chinese Exclusion Act; Quota Acts; and Immigration Act of 1965) and by showing how
these policies reflected the needs and attitudes of American society at the time

• Incorporates accurate information from documents 1, 2, 4, 5, 6, and 7
• Incorporates relevant outside information (nativism; non-Protestant immigrants creating

problems; Red Scare; WASP background of the American society in the early 1900s)
• Richly supports the theme of immigration with relevant facts, examples, and details, and is

more analytical than descriptive (Chinese immigrants desired by railroad companies although
generally rejected by the American public; duality of attitudes of American businessmen and
workers; ethnic equilibrium in the 1960s although there was still prejudice)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response best fits the criteria for Level 5. The introduction and
conclusion are especially strong because they explain the evolution of United States immigration
policies. The analysis and conclusions drawn from the individual documents also demonstrate the
strength of the response.
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Anchor Paper – Document–Based Essay—Level 4 – A
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Anchor Paper – Document–Based Essay—Level 4 – A
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Anchor Paper – Document–Based Essay—Level 4 – A

Anchor Level 4-A

The response:
• Addresses all aspects of the task by discussing immigration policies and actions taken by

the United States government that affected the immigration of people to the United States
(open immigration; Chinese Exclusion Act; Quota Acts; Immigration Act of 1965), and by
showing how these policies and actions reflected the needs and attitudes of American
society at the time

• Incorporates accurate information from all the documents
• Incorporates relevant outside information (significance of the Statue of Liberty to

immigrants; competition for jobs; differences of southern and eastern European immigrants
compared to earlier immigrants; Red Scare)

• Includes relevant facts, examples, and details; and includes some analytical statements,
although some examples are mentioned rather than explained (immigration in California;
differences of new immigrants)

• Is a well-developed essay, demonstrating a logical and clear plan of organization, although
some of the information tends to be repetitive

• Introduces the theme of immigration by establishing a framework that is beyond a simple
restatement of the historical context and uses the conclusion to introduce and discuss the
issue of prejudice

Conclusion: Overall, this response fits most of the criteria for Level 4. The strength of this
response is in relating changing immigration policies to the economy. The conclusions drawn
from the documents are strong, although information copied from documents 5, 6, and 7
detracts from the overall quality of the response.



[69]

Anchor Paper – Document–Based Essay—Level 4 – B
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Anchor Paper – Document–Based Essay—Level 4 – B



Anchor Level 4-B (93192)

The response:
• Addresses all aspects of the task by discussing immigration policies taken by the United

States government that affected the immigration of people to the United States (Chinese
Exclusion Acts; Quota Acts; Immigration Act of 1965) and by showing how these policies
reflected the needs and attitudes of American society at the time

• Incorporates accurate information from documents 1, 2, 3, 4, 5, and 7
• Incorporates relevant outside information (Irish role in building the Erie Canal; Chinese threat

to labor; Chinese Exclusion Act as the first restrictive law; Great Society)
• Includes relevant facts, examples, and details, but the discussion is more descriptive than

analytical (no supportive information is given to explain why the Chinese didn’t assimilate;
no reasons are given to explain why the Quota Acts are unjust)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with the Immigration Act of 1965

Conclusion: Overall, this response best fits the criteria for Level 4. The response discusses
reasons for open immigration in early United States history, however few details are offered
about the policies. The response concludes by discussing the effects of the Immigration Act of
1965 and the resulting changes on immigration policy.
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Anchor Paper – Document–Based Essay—Level 4 – C



[73]

Anchor Paper – Document–Based Essay—Level 4 – C



Anchor Level 4-C (90188)

The response:
• Addresses all aspects of the task by discussing immigration policies and actions taken by the

United States government that affected the immigration of people to the United States
(openness during the Industrial Revolution; Red Scare of the 1920s; Quota Acts), and
showing how these policies and actions reflected the needs and attitudes of American society
at the time

• Incorporates accurate information from documents 1, 2, 3, 5, 6, and 7
• Incorporates relevant outside information (Industrial Revolution; Red Scare; fear of radical

political ideas; cultural diversity)
• Includes relevant facts, examples, and details, but the discussion is more general than

analytical (laborers not only worked for lower wages but caused less trouble for employers;
government as well as employers gave immigrants incentives to come to the Unites States)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 4. Although much of the
information in the documents is summarized, the effective integration of the documents and the
connection of the information between documents strengthen the response. The response is strong
in that it relates immigration to cultural diversity.
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Anchor Paper – Document–Based Essay—Level 3 – A
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Anchor Paper – Document–Based Essay—Level 3 – A



Anchor Level 3-A

The response:
• Addresses all aspects of the task in a limited way, providing few details about immigration

policies and actions (Chinese Exclusion Act; Quota Acts; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

• Incorporates some information from all the documents
• Incorporates some relevant outside information (Industrial Revolution; immigrants lived in

poorer sections of town)
• Includes some facts, examples, and details, and some aspects of the discussion are analytical

(connection of the need for workers for factories who would not expect high wages; payment
of passage to America; immigrants believed they would have a better life in the United States)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. There is little outside
information and much of the information presented is general, but the analysis and conclusions
regarding the documents are good.
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Anchor Paper – Document–Based Essay—Level 3 – B
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Anchor Paper – Document–Based Essay—Level 3 – B



Anchor Level 3-B

The response:
• Addresses all aspects of the task in a limited way, providing few details about immigration

policies and actions (open immigration policy; Chinese Exclusion Act; Quota Laws) and
discussing the needs and attitudes of American society at the time

• Incorporates some information from all the documents
• Incorporates limited relevant outside information (relation of World War I and World War II

to discrimination against certain immigrants)
• Includes some facts, examples, and details, and some aspects of the discussion are analytical

(completion of the transcontinental railroad led to reduced job opportunities)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Although little outside
information is included, the summary and conclusions about document information is excellent.
Inclusion of more outside information would have made this a Level 4 response.
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Anchor Paper – Document–Based Essay—Level 3 – C
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Anchor Paper – Document–Based Essay—Level 3 – C



Anchor Level 3-C

The response:
• Addresses all aspects of the task in a limited way, providing few details about

immigration policies and actions (Chinese Exclusion Act; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

• Incorporates some information from documents 4, 5, and 7
• Incorporates some relevant outside information, but information is general rather than

specific (cultural differences of Chinese led to immigration restrictions)
• Includes some facts, examples, and details, but discussion is mostly descriptive

(Immigration Act of l965 meant prejudice was not based on where you were born; relates
the passage of the Immigration Act of 1965 to the results of the Quota Acts)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

simply repeating the theme

Conclusion: Overall, this response fits most of the criteria for Level 3. There are some strong
conclusions, but details are not used to support them. Outside information is mentioned but
not explained.
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Anchor Paper – Document–Based Essay—Level 2 – A
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Anchor Paper – Document–Based Essay—Level 2 – A

Anchor Level 2-A

The response:
• Attempts to address all aspects of the task by discussing immigration policies and actions in a

limited way (Chinese Exclusion Act; National Origins Act; Immigration Act of 1965) and
discussing the needs and attitudes of American society at the time

• Makes limited use of documents 1, 3, 4, 5, and 7
• Presents some relevant outside information (nativists; America as a great melting pot; shutting

of America’s golden door)
• Includes few facts, examples, and details, and contains some inaccuracies (millions of

Chinese immigrated to the United States; Exclusion Act excluded most of the new
immigrants)

• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, the response fits most of the criteria for Level 2. Although some relevant
outside information is included, it tends to be very general in nature. Limited use is made of the
documents. Inaccurate conclusions are reached in several instances.
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Anchor Paper – Document–Based Essay—Level 2 – B



Anchor Level 2-B

The response:
• Attempts to address some aspects of the task by discussing immigration policies and actions

(Immigration Act of 1965; Emergency Quota Act) and mentioning the needs and attitudes of
American society at the time

• Makes limited use of documents 1, 5, 6, and 7
• Presents no relevant outside information
• Includes few facts, examples, and details, and contains some inaccuracies (low wages were a

result of the lack of understanding of United States currency by immigrants)
• Demonstrates a general plan of organization, beginning with the Immigration Act of 1965 and

continuing with the Quota Acts
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes by restating the introduction

Conclusion: Overall, the response fits most of the criteria for Level 2. Despite the analytical
introduction and conclusion, the response is mainly a restatement of a few details from the
contents of the documents. The lack of details, in some cases, leads to confused conclusions.
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Anchor Paper – Document–Based Essay—Level 2 – C



Anchor Level 2-C

The response:
• Attempts to address some aspects of the task by discussing immigration policies and actions

(Chinese Exclusion Act; Quota Acts) and mentioning the needs and attitudes of American
society at the time

• Makes limited use of documents 1, 4, and 5
• Presents little relevant outside information (Americans not getting jobs because Chinese work

for lower wages)
• Includes few facts, examples, and details
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

analyzing the motives behind the passage of the two acts that were discussed

Conclusion: Overall, the response best fits the criteria for Level 2. The discussion of the Chinese
Exclusion Act is adequate, but the Quota Acts are minimally addressed, and an explanation of
how these Acts reflected the needs and attitudes of the American people is not addressed at all.
Outside information is minimal.
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Anchor Paper – Document–Based Essay—Level 1 – A

[90]



Anchor Level 1-A

The response:
• Shows limited understanding of the task, attempting to discuss some aspects of the task

(Chinese Exclusion Act)
• Makes some reference to documents 1 and 4
• Presents no relevant outside information
• Includes few relevant facts, details, and examples
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

expressing a generalized opinion

Conclusion: Overall, this response best fits the criteria for Level 1. The response merely
summarizes the contents of the documents about Chinese workers and the Chinese Exclusion Act,
just meeting the criteria of one policy and one action.
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Anchor Paper – Document–Based Essay—Level 1 – B



Anchor Level 1-B

The response:
• Shows limited understanding of the task, attempting to discuss some aspects of the task

(Chinese immigrants)
• Makes some references to documents 2, 4, and 7
• Presents no relevant outside information
• Includes few relevant facts, details, and examples with some inaccuracies (requirement of a

test as part of the Immigration Act of 1965)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration with generalizations that are not totally accurate and

does the same with the conclusion

Conclusion: Overall, this response fits most of the criteria for Level 1. Some attempt is made to
discuss immigration policies. While the discussion of the Chinese Exclusion Act is somewhat
adequate, the discussion of the present immigration policy is a mix of accurate and inaccurate
information.
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Document–Based Essay—Practice Paper – A
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Document–Based Essay—Practice Paper – A

[95]



Document–Based Essay—Practice Paper – B
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Document–Based Essay—Practice Paper – C
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – D
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Document–Based Essay—Practice Paper – E
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Document–Based Essay—Practice Paper – E
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Practice Paper A—Score Level 5

Practice Paper B—Score Level 2

The response:
• Thoroughly addresses all aspects of the task by discussing immigration policies and actions

taken by the United States government that affected the immigration of people to the United
States (open immigration; Chinese Exclusion Act; Quota Acts; Immigration Act of 1965) and
by showing how these policies and actions reflected the needs and attitudes of American
society at the time

• Incorporates accurate information from documents 1, 2, 4, 5, and 7
• Incorporates relevant outside information related to immigration policies and actions taken by

the United States government (relationship between industrialization of the United States in
the 1800s and immigration; rumors of gold-paved streets in America; discrimination against
Chinese in California)

• Richly supports the theme of immigration with the use of relevant facts, examples, and
details, and is more analytical than descriptive (competition in world markets led to increased
demand of cheap labor; replacing manual labor with machines led to increased job
competition and restrictive immigration laws; as Americans became better educated they
became more tolerant toward immigrants)

• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and concludes with a summation of the theme

Conclusion: Overall, this response fits most of the criteria for Level 5. The introduction is strong
because it shows how immigration policy mirrored the needs and attitudes of American society.
This response demonstrates that some immigration policies led to increased immigration while
other policies suspended immigration. Although the outside information is somewhat limited,
sophisticated analysis and conclusions drawn from the documents give this response strength.

The response:
• Attempts to address some aspects of the task by mentioning policies and actions (no

restrictions on immigration in 1880; limits on the Chinese; Quota Acts) and mentioning the
needs and attitudes of American society at the time

• Makes limited use of documents 1, 2, 3, 4, and 5 by restating the contents of the documents
• Presents no relevant outside information
• Includes few facts, examples, and details
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and lacks a

conclusion

Conclusion: Overall, the response fits most of the criteria for Level 2. All aspects of the task are
addressed, but the response contains few details. When the documents are referred to, only
general statements are made.
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Practice Paper C—Score Level 1

Practice Paper D—Score Level 4

The response:
• Shows limited understanding of the task, attempting to discuss some aspects of the task

(Chinese Exclusion Act)
• Makes some reference to document 4 and mentions document 7
• Presents no relevant outside information
• Includes few relevant facts, details, and examples
• Is a poorly organized essay
• Introduces the theme of immigration by repeating the historical context and lacks a formal

conclusion

Conclusion: Overall, this response fits most of the criteria for Level 1. The response attempts to
address the task by using some information about the Chinese Exclusion Act. The Immigration
Act of 1965 is mentioned in the introduction but is not addressed again. The conclusion appears
to be the last sentence.

The response:
• Addresses all aspects of the task by discussing immigration policies and actions taken by the

United States government that affected the immigration of people to the United States
(Chinese Exclusion Act; Quota Acts; need for laborers) and by showing how these policies
and actions reflected the needs and attitudes of American society at the time

• Incorporates accurate information from documents 1, 2, 4, 5, and 7
• Incorporates relevant outside information (“old” immigrants vs. “new” immigrants; Chinese a

danger both economically and socially)
• Includes relevant facts, examples, and details, but the discussion is more descriptive than

analytical (differences between “old” and “new” immigrants are not discussed, mentions but
does not explain why the Chinese were socially discriminated against)

• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme of immigration by establishing a framework that is beyond a simple

restatement of the historical context and uses the conclusion to evaluate the justice of
changing immigration policies

Conclusion: Overall, this response fits most of the criteria for Level 4. The response addresses all
aspects of the task, but the discussion could be more analytical and include more specific and
relevant outside information. Although much of the information is summarized from the
documents, the conclusions about the changes in immigration policy strengthen what would
otherwise be a Level 3 response.
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Practice Paper E—Score Level 3

The response:
• Addresses all aspects of the task in a limited way, providing few details about immigration

policies and actions (open-door immigration policy; restrictive immigration policy) and
discussing the needs and attitudes of American society at the time

• Incorporates some information from documents 1, 2, 3, 4, 5, and 7
• Incorporates some relevant outside information (poverty, crime, and unemployment rose as a

result of immigration; industrialization)
• Includes some facts, examples, and details, but discussion is mostly descriptive and not

analytical (corporations offered people money to come to the United States to work for them)
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme of immigration by repeating the historical context and concludes by

simply repeating the theme

Conclusion: Overall, this response best fits the criteria for Level 3. Outside information is
general and not supported by specific details. The explanation of the change in immigration
policy is good, but the lack of specific examples detracts from the overall quality.
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United States History and Government Specifications Grid

Part I
Multiple Choice Questions by Unit and Standard

           Standard
   Unit

1
US and NY

History

2
World
History

3
Geography

4
Economics

5
Civics, Citizenship,

and Government
Number

One
Introduction
(Geography)

45, 46 2

Two
Constitutional
Foundations

2, 3, 9, 12,
17

1, 11 4, 5, 6, 7, 8, 10 13

Three
Industrialization of
the United States

13, 14, 15,
16, 48

24, 25 7

Four
Progressive

Responses to
Industrialization

21, 22, 23 18, 19, 27 20 26 8

Five
Home and Abroad:

Prosperity and
Depression

28, 30, 31 29 4

Six
The U.S. in an Age

of Global Crisis
33, 34, 37 32, 36 5

Seven (A)
World in Uncertain
Times: 1950–1980

39, 43 38, 41 35 42 40 7

Seven (B)
World in Uncertain

Times: 1980–Present
44, 47 2

Cross Topical 49, 50 2

Total Number of
Questions 25 7 4 7 7 50


